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The Nobel School Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name The Nobel School 

Number of pupils in school  1469 

Proportion (%) of pupil premium eligible pupils 233 (16% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published 31.01.2022 

Date on which it will be reviewed 01.10.2022 

Statement authorised by M. Henson 

Pupil premium lead C. Harnetty 

Governor / Trustee lead M. Reah 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £207,495 

Recovery premium funding allocation this academic year £39,560 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£247,055 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Nobel, we have high expectations for our disadvantaged students. We aim to close 
the gap in achievement for those receiving PP funding, to ensure our students build 
their cultural capital and engage with the wider school community and also ensure that 
our students are successful in their next stage of schooling. Our strategy is based on 
putting those expectations into practice and ensuring all PP students can live a ‘life well 
lived’ as Nobelians. 

 We draw on research from the EEF and the Sutton Trust toolkit as well as the barriers 
we have identified from our own research to allocate funding. There are many complex 
barriers for underachievement, however we have identified these explicit barriers below 
for our students and have allocated funding to support these. 

Following recommendations from the EEF Guide to Pupil Premium, we implement a 
three tiered approach to our pupil premium plan: 

1. High quality teaching 

High quality teaching is at the heart of all we do and a significant part of the PP budget 
is allocated to staffing. The EEF suggests that high quality feedback can improve 
student progress by 6 months and our 3 year strategy focuses on responsive teaching 
and deliberate practice to enable our teachers to expertly diagnose gaps that students 
have from the last two years of blended learning and ensure students are applying their 
knowledge and receiving frequent feedback.  

Covid catch-up begins in the classroom and a significant part of our Middle leadership 
development this year focuses on how to close the gaps in-class. 

2. Targeted academic support 

Our academic support looks first at the students arriving below secondary expected 
levels in Literacy and Numeracy and addresses these barriers with evidence based 
intervention programs.  

We will also be focusing on the Year 9 students who had a particularly disrupted KS3 
and targeting them with small group tutoring from our Graduate TA programme. 

Finally Year 11 PP students most at risk of underachievement will be offered 1-1 virtual 
tutoring through the NTP. 

3. Wider strategies 
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Our wider strategies focus on ensuring students have the resources to access 
education, builds their cultural capital and that no material barrier prevents a child from 
leaning.  We focus on ensuring that students have uniform, equipment and learning 
resources as well as targeting PP students to attend extra-curricular opportunities. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low Literacy levels on arrival. An average of 28 PP students start Nobel 
each year with a SS of less than 95. 

2 Low numeracy levels on arrival. On average, half our PP students start 
Nobel with numeracy levels below the standard 100. 

3 Increased academic gap between PP and non-PP students during covid.   

4 Progress 8. Our progress 8 score in 2019 for PP students was lower than the 
progress achieved by their non-disadvantaged peers. It is a priority to close 
these gaps. 

5 Attainment 8. The attainment of our disadvantaged students in the basics 
measure is less than their peers. The impact of Covis 19 has created further 
risk to disadvantaged students and our priority is to ensure that all students, 
regardless of socio-economic background achieve comparable results. 

6 Material barriers to learning. A significant proportion of our PP students 
request help to buy uniform, books and other learning resources. These 
requests have increased since the start of Covid. Ensuring every child can 
travel to school and has the resources to access lessons remains a priority for 
Nobel. 

7 Completing homework. Our average PP homework completion score across 
KS3 is lower than their non-disadvantaged peers. As research suggests 
homework adds an additional four months of learning per year, this gap is a 
priority to close before GCSE years. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved progress 8 To narrow the gap between our PP students 
and non-disadvantaged students to smaller 
than the national gap. 
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Increased percentage of Grade 5+ in Maths 
and English 

Ensure the gap between our DA and non 
DA students is smaller than the national 
average. 

Increased PP attendance at extra-curricular 
activities. 

80% of PP students to attend at least one 
extra-curricular club by the end of this 
programme. 

The average homework grade of PP students 
at 3.5 

In the termly reports home to parents, PP 
students will score a 3.5 and above in for 
their homework completion. 

Improved Literacy levels that allow DA 
students to develop a love of reading and 
access the curriculum. 

80% of DA students who arrived with 
Standardised scores of below 90 to match 
the national average by the end of KS3. 

Disadvantaged students make excellent 
progress across the broad and ambitious KS3 
curriculum. 

KS3 EOY exam scores for PP students will 
be broadly in line with non-disadvantaged 
students. Internal variation will reduce. 

Increased percentage of PP students taking 
the EBAC 

In the first two years of this strategy, the 
focus will be on improving the percentage of 
PP students who take History or 
Geography. The focus will then shift to 
languages. 

 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 180,000 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
address
ed 

Recruiting excellent 
teachers who are subject 
experts. 

Quality first teaching is at the heart of 
improving outcomes for DA students 
according to the EEF data. It is ‘the most 
important lever.’ 

 

National Foundation for Education Research 

(NFER) ‘The most effective way to support 

disadvantaged pupils’ achievement is 

through seven building blocks to success, 

including whole-school ethos of attainment 

1,2 3, 4,5 
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for all, high quality teaching, addressing 

behaviour’ (DfE Supporting the attainment of 

disadvantaged pupils, 2015) 
 

https://educationendowmentfoundation.org.u
k/support-for-schools/school-improvement-
planning/1-high-quality-teaching 

 

 
https://d2tic4wvo1iusb.cloudfront.net/documents/
guidanceForTeachers/EEF-Guide-to-the-Pupil-
Premium-Autumn-2021.pdf 

 

Teaching and Learning 
that focuses on quality first  
teaching.  

 

The Nobel Teacher toolkit 
based on Rosenshine’s 
principles. 

 

To support closing covid 
gaps, CPD in Responsive 
teaching and deliberate 
practice. 

Successful schools emphasise the 

importance of ‘quality teaching first’. They 

aim to provide a consistently high standard, 

through setting expectations, monitoring 

performance, tailoring teaching and support 

to suit their pupils and sharing best practice. 

 

https://d2tic4wvo1iusb.cloudfront.net/eef-
guidance-
reports/feedback/Teacher_Feedback_to_Improve
_Pupil_Learning.pdf?v=1635355218 

 

https://assets.publishing.service.gov.uk/governm
ent/uploads/system/uploads/attachment_data/file
/473974/DFE-
RR411_Supporting_the_attainment_of_disadvant
aged_pupils.pdf 

 

https://www.aft.org/sites/default/files/periodicals/
Rosenshine.pdf 

 

 

1,2, 3,4,5 

Development of SOW  All Schemes of Work will explicitly state what 
students will be able to do and know by the end 
of each unit. SLT and CTLS will then assess how 
effectively the curriculum is implemented by 
using these SOW as a guide. Evidence suggest 
that a curriculum based on ‘Powerful Knowledge’ 
can improve life chances. 
https://www.cambridgeassessment.org.uk/Image
s/overcoming-the-crisis-in-curriculum-theory-a-
knowledge-based-approach.pdf  

 

(Hirsch, Why Knowledge Matters, 2016) 

 

3,4,5 
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Whole school training in 
disciplinary literacy, Tier 2 
and 3 vocabulary and 
functional literacy. 

Evidence suggests that the vocabulary gap is a 
crucial factor in DA underachievement. (Bringing 
Words to Life, Beck et al, 2002).  

 

This is supported by recommendation 1 and 2 in 
the EEF Improving Literacy in Secondary 
Schools. 

https://d2tic4wvo1iusb.cloudfront.net/eef-
guidance-reports/literacy-ks3-
ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf
?v=1635355220 

 

3, 1 

Targeted support for 
students to take 
Humanities subjects at 
GCSE 

Evidence suggests that PP pupils are less likely 
to attain the EBacc than pupils with similar levels. 
Students will receive 1-1 meetings to guide them 
to take History or Geography.  

 

We are now confident in our staffing for 
languages and this will become the foci in Year 3 
of this plan. 

https://assets.publishing.service.gov.uk/governm
ent/uploads/system/uploads/attachment_data/file
/963625/Research_for_EIF_framework_updated
_references_22_Feb_2021.pdf 
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Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £ 40,000 

Activity Evidence that supports this approach Chal
leng
e 
num
ber(
s) 
addr
esse
d 

Acceler
ated 
Reader 

EEF Improving Literacy guidance report (2019) recommendation 7 
is to provide quality literacy interventions. “it is likely that a small 
number of students will require additional support—in the form of 
high quality, structured, targeted interventions - to make progress” 

1,3 

Nurture 
group 
teaching 

 
(Expres

Evidence indicated that mastery learning such as through 
Expressive Writing can add an additional five months to progress 
on average. (EEF Sep 2021) 

 

 

1,3 
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sive 
Writing) 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks3-ks4 

 

Reader 
Leaders 

Targeted 1-1 reading support with a peer. Fixed peer tutoring is 
particularly effective when pupils are given training and high quality 
resources to support their sessions. To this end we are utilising the 
external training provided by Reader Leaders in how to teach catch-up 
phonics. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/peer-tutoring 

 

1,3 

Form 
Reads. 
Gramma
r and 
reading 
based 
quizzes.  

 

 

Reading is closely linked to increasing understanding of our own 
identities and can also play a large part in relating to others, 
understanding their world-views and so forth. This area of 'identity 
development' is complex and tends to be explored across 
different academic disciplines (education, psychology, sociology 
and the humanities). Another key theme that emerged was the 
use of recreational reading for distraction, relaxation, and 
knowledge development. (The Reading Agency - Literature 
Review: The impact of reading for pleasure and empowerment, 
June 2015) 

https://tra-
resources.s3.amazonaws.com/uploads/entries/document/2277/T
he_Impact_of_Reading_for_Pleasure_and_Empowerment.pdf 

 
 

1,3 

Transition 
literacy 
program
me. 
(SOW, 
weekly 
literacy 
tasks 
across 
the 
summer) 

For Nobelians, transition is key to establishing positive 
relationships with parents. Parental engagement has a positive 
impact on average of 4 months’ additional progress (EEF) 

It is crucial to consider how to engage with all parents to avoid 
widening attainment gaps. The transition programme ensures 
every PP student receives a home visit to allow SLT to identify 
specific barriers. 

 

https://educationendowmentfoundation.org.uk/public/files/Publicat
ions/Covid-19_Resources/Covid-
19_support_guide_for_schools.pdf 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/supporting-parents 
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Lexia 
vocabular
y support 

Small group tuition has an average impact of four months’ additional 
progress over the course of a year. Small group tuition is most likely to 
be effective if it is targeted at pupils’ specific needs. One to one tuition 
and small group tuition are both effective interventions. However, the 
cost effectiveness of teaching in small groups indicates that greater use 
of this approach may be worthwhile.  

1 
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https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 

 

 

NTP 1-1 
support 
for year 
11 PP 
students 
at risk of 
underach
ievement
. 

Evidence indicates that one to one tuition can be effective, delivering 
approximately five additional months’ progress on average (EEF July 
2021). 

https://www.sec-ed.co.uk/best-practice/pupil-premium-general-and-
targeted-interventions/ 

 

3,4,5 

Year 9 
students 
small 
group 
tutoring 

 

Before and after school programmes with a clear structure, a 
strong link to the curriculum, and well-qualified and well-trained 
staff are more clearly linked to academic benefits than other types 
of extended hours provision. EEF suggests this can have 3+ 
months additional progress (EEF Extending school time July 
2021) 

 

As per recommendation 5 of the EEF guide to Effectively Using 
TAs, we will be using our graduate TAs to provide this catch-up. 

 

https://www.sec-ed.co.uk/best-practice/pupil-premium-general-
and-targeted-interventions/ 

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/teaching-assistants 

 
 

3,4,5 

 
Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 27,055 

Activity Evidence that supports this approach Chall
enge 
numb
er(s) 
addre
ssed 

Tracking PP Homework 
completion through new HW 
score in termly reports and 
new behaviour points 
system. 

Research from the EEF suggests that not only 
does homework have a positive impact (+5 
months) but this impact is particularly beneficial for 
disadvantaged students. 

7,3 
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Homework club targeted at 
KS3 

https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/homework 

 

However not all pupils have a quiet space for 
homework therefore a KS3 homework club will be 
established. KS4 and 5 students already have 
computer spaces they can use every day. 

Uniform, kit and learning 
resources 

Successful schools see pupils as individuals, 
each with their own challenges, talents and 
interests. Staff work to identify what might help 
each pupil make the next steps in their 
learning. They focus on providing targeted 
support for under-performing pupils during 
curriculum time, as well as providing learning 
support outside school hours. (DFe Supporting 
the attainment of disadvantaged pupils, 2015) 

 

https://assets.publishing.service.gov.uk/govern
ment/uploads/system/uploads/attachment_dat
a/file/473974/DFE-
RR411_Supporting_the_attainment_of_disadv
antaged_pupils.pdf 

 

 
 

6 

Texts for all students across 
KS3 English and revision 
guides for all students. 

To facilitate independent study and engage 
parental support. EEF suggest +8 months 
progress for metacognition and self-regulation.  

https://assets.publishing.service.gov.uk/govern
ment/uploads/system/uploads/attachment_dat
a/file/473974/DFE-
RR411_Supporting_the_attainment_of_disadv
antaged_pupils.pdf 
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Tracking the attendance of 
PP students at extra-
curricular events plus 
funding for resources to 
attend where required. 

Enrichment activities without a specific focus 
on learning can have an impact on attainment.  

 

These interventions are also beneficial for their 
own sake outside of any attainment impacts. 
EEF suggests this can have 3+ months 
additional progress  

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/extending-school-time 

 

6 
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https://www.gov.uk/government/publications/su
pporting-the-attainment-of-disadvantaged-
pupils 

 
https://www.goodschools.com.au/insights/student-
experience/the-advantages-of-extracurricular-
activities 

 

Breakfast and lunch funding The covid 19 pandemic has pushed more families 
into poverty. Breakfast and lunch funding is 
provided to support those going through hardships. 

 

Parents will be sent letters and targeted by form 
tutors to ensure they are encouraged to apply. 

https://www.nfer.ac.uk/media/4762/nfer_investigati
ng_the_changing_landscape_of_pupil_disadvantag
e.pdf 

 

6 

Trips Outdoor Adventure Learning might provide 
opportunities for disadvantaged pupils to 
participate in activities that they otherwise 
might not be able to access. Through 
participation in these challenging physical and 
emotional activities, outdoor adventure 
learning interventions can support pupils to 
develop non-cognitive skills such as resilience, 
self-confidence and motivation. (EEF Outdoor 
Adventure learning July 2021) 

6 

Behaviour Therapy Behaviour interventions seek to improve 
attainment by reducing challenging behaviour 
in school, from low-level disruption to 
aggression, violence, bullying, substance 
abuse and general anti-social activities. This 
includes specialised programmes which are 
targeted at students with specific behavioural 
issues. EEF suggests this has a positive affect 
of 4+ months progress. 

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-
reports/behaviour 

 
 

4 

 
Total budgeted cost: £247,055 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

Our internal data suggests that the performance of disadvantaged students declined 
during the Covid pandemic. Although KS3 suggests internal data was closing the gap 
prior to the pandemic, this trend was reversed over the last two years. Our new three 
year plan aims to address the challenges that have occurred during this time. 

However, there were some successes as detailed below: 

1. Destinations 

During 2020-2021, we increased the percentage of PP students staying on to the 
Nobel Sixth form from 26% to 40%. This is closer to the school retention rate of an 
average of 50%, however we will continue to focus on closing this gap. 

2. Attendance 

During Covid we focused on ensuring all students had access to a device that 
allowed them to access online lessons and a paper resource pack to support their 
learning. We gave out laptops to over 70% of our PP students through a 
combination of DFE laptops, funding from our alumni and repurposing school 
laptops. This successful campaign meant that our PP students received five live 
online lessons a day with a resource pack to support home learning. After the first 
lockdown, we discovered that our DA students particularly struggled when lessons 
were posted online without teacher support, but that engagement significantly 
increased when we moved to live lessons. The teacher support was crucial for 
students who did not have parental support at home. 

As a result of this, we were able to keep attendance above the national average both 
in-school and in virtual lessons. 

3. Attendance of PP students 2020-2021 

PP students School Average National average 

92.6% 95% 83% (Oct 2021) 
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4. Targeted interventions were harder to assess as they were invariably 
disrupted, but provisional findings were: 

a. Small group English tuition with a Graduate TA 

16 sessions after school over a period of 8 weeks. 

Percentage of 
Year 7 students 
who improved 
their writing 
score: 

Percentage of 
Year 8 students 
who improved 
their writing score

58% 78% 

 

Progress of PP students vs non DA students attending small group tuition: 

 Whole cohort Small group 
tutees 

Year 7  +1.7 +3.8 

Year 8 +0.1 +13.7 

Year 9 -0.1 +2.3 

 

b. 1-1 Virtual tutoring with My tutor 

44 students attending 1-1 virtual tutoring for 12 weeks. This table is a comparison of 
the baseline grades students began the programme with vs the final TAG result. 

Students who 
improved their 
baseline grade by 
more than 3 
grades 

Students who 
improved their 
baseline grade by 
1-2 grades 

Students who did 
not improve on 
this programme 

14 31 8 
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4. Our key target is high-quality education and retaining enough expert 
teachers to deliver this. Our staffing turnover decreased to 1% in 2020-
2021 

 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 
previous academic year. This will help the Department for Education identify which ones 
are popular in England 

Programme Provider 

Reader Leaders https://thechildrensliteracycharity.org.uk/schools/reader-
leader/ 

 

School of Hard Knocks https://www.schoolofhardknocks.org.uk/ 

 

Expressive Writing McGraw Hill 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 
For example, about your strategy planning, or other activity that you are implementing 
to support disadvantaged pupils, that is not dependent on pupil premium or recovery 
premium funding. 

 

 


